
   

See the attached “Suggestions for Reading 

Response Topics” taken from 

www.proteacher.net. 

 

“Into the Book” has reading response thinking 

stems (see attached bookmark), posters, 

songs, etc. you can use to teach and support 

each student’s learning for each reading 

comprehension strategy. 

http://reading.ecb.org/teacher/index.html 

 

www.readinglady.com has teaching posters 

and graphic organizers for each reading 

comprehension strategy that we teach.  

Teachers can follow the gradual release 

process to facilitate their students’ abilities 

to complete them independently. 

 

www.readwritethink.org has a collection of 

graphic organizers teachers can use with 

students as well.  Resources are identified by 

grade level to help you match activities to 

your students’ instructional needs. 

 

Additional graphic organizers are supplied in 

this packet.  Sources include the “Six Traits 

of an Effective Reader” workshop presented 

by Marilyn Heifner at CESA 11 and Cris 

Tovani “Essential Elements: Tools that Make 

Strategy Instruction Work presented at STAR 

Academy. 

Pinnell, Gay.  Fountas, Irene.  Guiding readers 
and writers teaching comprehension, genre, 
and content literacy…Portsmouth, 
NH:Heinemann. 2003. 169-171, 284. Print. 

Williams, Margaret. “Literature response 
journals for k-12 students.” Suite101.com.., 
Web. March 24, 2011. 
http://www.suite101.com/content/literature
-responsejournals-for-k12-students-al28656. 

“Best practices; instructional strategies and 
techniques.” Reading response journals. 2003. 
Regina Public Schools and Saskatchewan 
Learning, Web. March 24, 2011. 
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 Literature response journals are a tool 
students can use to communicate their thoughts, 
ideas, feelings, reactions, and questions about 
books, plays, and poems (Regina Public Schools and 
Saskatchewan Learning, 2003, Williams, 2009). 

Not only do they allow students to 
participate in meaningful independent work, but 
they enable students to examine the writer’s craft, 
enhance student discussion about literature, foster 
higher order thinking skills, and help students 
become better readers and writers (Fountas and 
Pinnell, 2003). 

Teachers benefit from implementing 
literature response journals because it helps them 
identify instructional needs and monitor reading 
comprehension (Regina Public Schools and 
Saskatchewan Learning, 2003). 

Design 
A literature response journal, or a reading 

notebook, can be a spiral notebook,  

 

composition notebook or binder. 
 

Content 
 Students choose the topics they want to 
explore in writing most of the time, but occasionally 
teachers can assign a topic (Fountas and Pinnell, 
2003). 
 Sentence leads can be useful because they 
“help students adopt more complex analytical 
behavior (Fountas and Pinnell, 2003).”  (*see attached 
list for ideas)  In addition to sentence leads, literature 
response journals can contain graphic organizers, 
lists, drawings, etc. in which students show reflective 
thinking about their reading. 
 Open ended questions are most effective.  
Fountas and Pinnell remind teachers that there are a 
variety of acceptable answers students can generate 
when given open ended questions.  Responses will 
vary student by student because each approaches a 

text with their own unique background knowledge. 

Who are they for? 

 

 

 

 They are for students of all 
ages (kindergarten through college) 
and can be differentiated for all 
learners. 

 Kindergarteners can draw, 
label their pictures, and write simple 
sentences about a story of their 
choice.  Older students who have 
difficulty writing can also draw 
pictures to show their thoughts and 
ideas (Williams, 2009). 

 Older, more sophisticated 
writers, can dig deeper into texts 
and apply more complex reading 
comprehension strategies (such as 
inferring) that require reading 
between the lines and supporting 
their thinking with textual and 
pictorial evidence.  
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