
 users and are…not connected to a 

particular discipline or domain of 

knowledge (Fountas & Pinnell p. 

154).” 

 Tier 3 specialized words relating 

to a certain area of science 

Vocabulary can be a difficult area for 

struggling readers because they may not 

have a large number of sight words to  

draw from and comprehension is 

therefore impeded.  They will benefit 

from instruction that will expand their 

bank of tier 1 words. 
(“Tune in to Interesting Words” from the 

CAFÉ is a good system that can be put in to 

place to help students identify, learn the 

meaning of, and then subsequently use 

interesting words in their speaking and 

writing.) 

 
Word Solving 

 Struggling readers do not have a 

variety of strategies that they employ to 

solve words.  They often see words in the 

text in isolation while proficient readers 

do not.  Good readers use all of the 

information from the text available to 

them to help them solve words (ex. Using 

context clues, thinking does this make 

sense?, etc.) 

 You can help students learn word 

solving during your book introduction, 

while supporting individual reading 

attempts during reading, or after reading 

as part of word work.  

See figure 11-27 p. 254 for ideas to use 

during guided reading lessons.  When 

prompting to help students solve words, 

avoid saying things such as “That’s the 

new word you learned this morning.”  

“Think of something that rhymes with 

would.” “What do you wear on your feet? 

(for shoes).”  These prompts confuse 

students and increase dependence upon 

the teacher (Fountas & Pinnell p. 273). 
See pages 256-257 to learn more about 

effective prompting. 

  
Word Learning/Word Work 

 Teach a system for word 

learning to enable students to 

learn a core of high frequency words and 

subsequent others (Fountas & Pinnell p. 

276).  This can be done after the 

conclusion of your guided reading lesson 

and can also be integrated into daily 5 

word work with enough modeling and 

teaching.  

Important activities to include 

during word work are: 

Sorting 

Making and writing words (with magnetic 

letters, play dough, etc.) 

Quick Writes 
See figure 12-14 p. 276 for teaching ideas. 

*Quick writes are not to teach 

memorization but rather to teach 

students to see how to construct words 

(Fountas & Pinnell p. 282).   

 

Resource: F o u n t a s ,  I . ,  &  P i n n e l l ,  G .  

( 2 0 0 9 ) .  W h e n  r e a d e r s  s t r u g g l e  
t e a c h i n g  t h a t  w o r k s .  P o r t s m o u t h ,  N H :  

H e i n e m a n n .  

 

“When Reader’s 

Struggle 

Teaching that Works” 

 

 
 

Grantsburg Elementary 

School 

 

January’s “Coffee House” 
 

 

 

 

 



 
Areas of Reading Difficulty 

Language processing 

Phonological processing 

Visual processing 

Use of background knowledge to construct 

meaning 

Connecting reading and writing 

Reading fluency 

Attention 

Memory 

Processing actions/cognitive actions 

Emotion and motivation 

(See figure 3-1 p. 33) 

 

The First Step 

 Analyzing running records will give 

you insight into what strategies readers 

use.  Identifying their strengths as well as 

weaknesses will enable teachers to tailor 

reading instruction to meet individual 

needs.  Oftentimes, struggling readers have 

one strategy that they consistently use 

over and over again.  Proficient readers 

have many (5-10 and sometimes more) that 

they can choose from.   

(Consider using the “Guide for Observing 

and Noting Reading Behaviors” to guide you 

as you analyze running records.) 

Question to consider: 
Do you have 1 or 2 students that you think 

might benefit from this analysis? 

 

MSV 

 Do you remember seeing the msv 

portion on different running record forms?  

What does it all mean anyway and what do 

you do with it (Fountas & Pinnell p. 49)? 

 

 Meaning-the main idea or message 

of a story  

 Structure-syntax “Does the error 

sound right in English?” 

 Visual-print representing the sounds 

of the English language (ex. Letters, 

clusters, etc.) 

 

After administering a running record, 

take time to look at the errors students 

make and identify which of the above 3 

components the reader uses (this would be 

the reader’s strength(s) and then circle 

them.  The parts of the msv not circled 

identify points of possible instruction. 

 

Books 

 Match books carefully to readers 

because texts have “many areas for 

potential reading difficulties (Fountas & 

Pinnell p. 96).”   

(Figure 6-4 p. 97-98 has suggestions for 

helping struggling readers learn about 

different text characteristics) 

 

 

 

 

Things to Consider when Planning for 

Effective Guided Reading Lessons 

 
Fluency 

 Students should be engaged daily in 

independently re-reading of good fit books 

to practice smooth, accurate reading with 

expression.  Begin your group by having 

students re-read their previous day’s book.  

(See figure 16-1 p. 373)  

(“Reread Text” from the CAFÉ is a good 

strategy to help teach students how to 

practice their fluency during read to self 

time.) 

Phonics 
   Struggling readers need explicit 

and systematic phonics instruction (Fountas 

& Pinnell p. 233).  It can take the form of 

both whole group and small group 

instruction.  During your small group guided 

reading lesson, teach phonics skills that 

connect to the new book you are 

introducing to help students transfer their 

knowledge to the text.  Remember to follow 

the gradual release process.  Effective 

mini-lessons include an introduction to the 

principle to be learned, a demonstration by 

the teacher, and student participation. 

Questions to Consider: 
What can you implement in your daily 5 

word work that will help students in this 

area? 

What sources/resources to do you have 

available to you? 

How can you integrate information from the 

Fountas & Pinnell word work continuum? 

 
Vocabulary 

 Teach word learning.  What words 

will be challenging in the story?  There are 

3 tiers of words (Fountas & Pinnell p. 154) 

 Tier 1 basic words that students 

learn without instruction 

 Tier 2 “words that appear in the 

vocabularies of mature language  


